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School priority t

Readlng

Strategyries

Llnl lo school review
lmprovement strategy:

teasunable
outcomca

Success criteria

Actions
Inchtdlm RosDonrblo ofilcer(rl

Review and rcfrne lhe whole school approach lo literacy instruction:

- document systematic synthetic phonics reflecting PLD scope and sequence and rcsourcing (first year ot
instruclion) HODC Sarah

- build staff knovr'ledge and capability of syslematic synthetic phonics through school delivered professional
development, collegial supporvknowledgeable others, access lo selected resources to supporl the inslruclion
of sysiematic synlhelic phonics HODC sarah, cAP Mentor Ash, OP's Sharyn and Rob, Principal Lee-Ann,
Knowledgeable others Ro, Nikki, Kylie B, Karen, Cass, Josey and Lisa F

- engage all students in appropriaie phonics instruction All staff
- collaboEtively identiry and creaie school specific rcsources required for all students to engage with and access

systematic synlhetic phonics instruction All staff
- purchase specific resources required for €ading instruction including decodable texls aligned to phonic

sequence of learning HOOC Sarah, CAP Mentor Ash, Librarian Sarah L, BM Paula, Principal Lee.Ann

Updale lhe school data plan:

- rcmoval of data collection and assessments lhat do not align with current evidenced-based reading inshuclion
HODC Sarah

- identify requircd data colleclion for capturing and moniloring student prcg.ession in explicit phonics inslruction
HODC Sarah, CAP Mentor Ash,

Curdculum, Pedagogy and Capability - Reading through the Australian curriculum

. lmprove studentoutcomes for readingthrough a consistent approach to
the teaching of Systematic Synthetic Phonis

Why- moving away from a balanced literacy approach a reading focus will better suit the
contexl of our school- moving from Auslralian Curdculum English veFion 8 lo version 9.

Phase

D, I

Resources

Build staff capability of evidence-based pedagogical practices required for teaching reading in the Australian Curriculum-
syslemactic synthetic phonics, Simple View of Resding, Scarboroughs Reading Rope

Align the wtrole school approach to literacy to reflect evidenced-based pedagoical practices and lhe inslruclion of
.vrtam.ti^ (vnihrii. nh.ni..

6.1 Refine the whola school CARP to retlectthe changing demands ol the Australian Cufticulum, ensuring lull
coverage of atl leaming areas

. Whole school planning including strategic planning of English curdculum and literacy general capabililies

. Explicit focus on changes to ieaching reading

. Aligning literacy program to reflect identified evidenced-bases practices for ieaching of .eading

E-1 Collaborative identify, suppoft, and communicare agreed pedagogical practices and quality assure
consistent application end improved outcomes ,or studenb

. 2024 lileracy pilot group - reviewing literacy progEm and evidenced-based practices for leaching of reading

. Realigning the whole school approach to liteEcy instruction to reflecl idenlified evidenced-based praclices for
teaching of reading

. CollectiveV identifying reading pedagogies

- 100% ofstudents have baseline data recorded on Oneschool Mark Books
- lncrease frcm 8E% agreement to 91olo - 'l have access to relevant p.ofessional development' (SOS Dala)
- lncrease from 79.6% ag.eemenl to E2% -'Stafi are rell supported at lhis school'
- Decrease from 55% to 5'1% sludents accessing HIC Curiculum Levels
- lncrease from 45% to 49olo students accessing DYLP Curriculum level

trEnglish learning area achievement - 90% of students receiving a 'C' or above

PLD rcsources:
- decodable Eader sets aligned to

PLD SSP scope and segrence -
FOUNDATION SSOOO

Yeat 12 $5000 (required 2026)
- staff texts fot blending, segmenting,

sequence, witing $5000 (conpleted
in 2024 budget)

- iPad apps TBC
- Swlches $250
- Magnetic whiteboads 5500
- Stationary budget $1000

Staffing:
- TRS x2 petEm allocated fot PD

release including dala conversalDns
- Building Capabilities tinetabled

release time (.4 FTE)

Behaviourally:
Students have:

- participated in uninlerupted explicit SSP lessons four limes per wek.
- read and spell @rds using their phonemic knowledge and skills

TeacheG have:
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Link to school rcview
improvement etrategy:

School priority 2

Succeeding

StrategUries

ISeasurable outcomes

Success criteria

Aetions
Includlnq Ra.poBlbl. ofi cGr{s}

vison with clear roles and responsibililies DP's Sharyn and Rob, Principal Lee-Ann,
to identiry possible proactive and preventative responses/slElegies to promote slaff and

and valued DP's Sharyn and Rob, Principal Lee.Ann,
Tiers 2 and 3 Case Managemenl action plan DP's Sharyn and Rob and all

develop, document and implement Tiers 2 and 3 Case Management systems and processes, including
screening, multi-level prevention systems and inleNenlions, dala-based decision making and progress
moniloilng. DP's Sharyn and Rob, Case Managers and identified staff
develop and document Tiers 2 and 3 interventions in lhe dimensions of Educational Achievement, Wellbeing
and Engagement, and Attendance DP's Sharyn and Rob, Case Managers and identified staff
build staff knowiedge and capability through delivery of PD focused on Disability Specific knowledge,
TeamTeach (responses) and PBL Curriculum (teaching) DP's Sharyn and Rob and identified staff
align building capability sessions with Leaderchip coaches/Case Managers to support all staff engaging wilh
students requiring Tier 2 and 3 supporl and interventions DP's Sharyn and Rob and identified staff
engage wilh Matt Potter - Head of Program - Multi-Tiered Syslems to build knowledge and capability of the
Leadership team to lead Case lranagement lhrough MTSS DP's Sharyn and Rob, Principal Lee-Ann, PBL
Coach, WHS Advisor, Transition Mentor, CAP Mentor
schedule Egular Tier 2 and 3 Case Management meeiings (with idenlified staff, slakeholders as necessary
and Case Managers) and Case Review Meetings (Case Managers and leaders) DP's Sharyn and Rob,
Principal Lee-Ann.

staff

reline the Leadership
collaboraie with staff
studenls feelang safe,

Multi-Tiered System of Supports
foam and articulate the Tie6

wilh PBL/Case Management
2 and 3 Case Management leams DP's Sharyn and Rob

Implement targeted multlt:ered systlDs of suppott for studenb and
staff within the PBUCase Management fnmework.

l/yhy - Promote a shared accountability and collaboralive framewort wilh clear
expectations to support student and slaff rellbeing and engagement.
Prcvide a proactive and preventative framewrk resulting in studenls and staff feeling
safe suDooded end valued

D, l

Phase

Resource€

Develop and implement talgeled mulit-tiered systems of suport within the PBUCase Management fEmercrk in the
dimensions of Educalional Acheivement, Engagement, Attendance and staff and studenl wellbeing.

Provide coaching, mentoring and professional learning to deepen all staffs capacity to collaborativeV idenlify and
implement proactive, focused and inlensive inletueniions and levels of supporl.

3,1 Review and refine the wholeschool apprcach lot PBL Tierc 2&3 fot individuat behavioursuppott,
. PBL Tier 2 - PBL Curiculum, Coaching and Mentoring
. PBL Tier 3 - lndividual Behaviour Supports

7.3 Strenglhen teache6' capability to recognise the full range ot adjustrnents and strategies that suppott
individual student access to learning and systematically document as evidence ot NCCD decisiore

. Differenliated teaching and Learning

. Consislenl dala collection syslems

8,2 Enhance a cufture of leaderc modelling effective practics, co.ching, nentodng and providing leedbeck
lo further suppofr the consr:stunt ose ot eftective pedagogical practices.

. Collaborative and lntentional Leadershio - PBL and Case manaoement

1U0% ot statr wth rdentfted studenls have paaticipated in Case Managemenl prccesses and
supports
100o/o of data (OneSchool majors) identified studenls accessing Tier 2 and Tier 3 level ot supporls
ldentified students .eceiving Tier 3 suppods reduce OneSchool majors lo 2-5 majors wilhin 1

semester (2 cycles of data)
lncrease from 72% agreement to 75% -'l feel this school is a safe place in which to mrk' (SOS
Data)
lncrease from 75.5% agreement to 78olo- 'The rellbeing of employees is a priority al this school'
(SOS Dala)
lndease from 79.6% aqreement to 82% - 'Staff are well suDported at lhis school'

- Buildtng capabiltttes ilmetabled
release time (.4 FTE) to ehgage Mh
coaches and Case Managere

- Maft Poftet- MTSS
- lncrcase/maintain 2'd DP 0.5 FTE

(wotkplace refom)
- Team Teach Annual Refreshetx 2

staff memberc
- TRS x4 per tem allocated for PD

release to tfrin new stalf - Tean
Teach

- TRS x4 pertem - PBL Tiet 1 Coach
lo aftend Netw*ing neetins

Behaviourally:
Students have:

- demonstmted calm and safe behaviour whilst engaging in lhe school community
- inleracted calmly and safely using AAC and/or other communication supports to share thoughis,

feelings and ideas wfiilst in the classroom envircnment
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Action data plan:

Baseline data recorded on
OneSchool

-Prep-Yr 2 Bridge Literacy
assessment

-Yr3-Y11 2 Alphabet sounds,
Phonemic awareness
(blending & segmenting),
Early reading screen

teasufabls
outcom6s

Artefacts

Eehaviourally;

Studcnis:
- participated in explicit SSP lessons four times per week.
- use their phonemic awareness to blend three phonemes and segment

CVC words
Tcachers:

- explicitly taught the Eundabery Special School SSP Teaching and
Leaming sequence fot Eaily Years (P- Yeat 2) and Foundation (yearc 3-
12) Tem I

- articulate their student's curent level of working within the PLD scope
and sequence.

- Assessed and recorded student diagnostic data to OneSchool mark
books for Alphabet sounds, and Phonemic awareness - blending three
phonemes and segmenting CVC words (Years 3-12)

- Obseryed and recorded student literacy and beginning reading
behaviours engagement using the Bridge Literacy assessment (prep-
\ eat 2)

- engaged in data conversations abouttheirstudents with classroom
Teacher Aide and Leade6hip team once per term

Tcachc, Aides:
' Supported explicitly teaching the Eundaberg Specia/ Schoo/ SSP

Teaching and Leaning sequence lot Early Yearc (P- Yeat 2) and
Foundation (Yearc 3-1 2).

- Engage with the students at their current level of working, within the PLD
scope and sequence.

- Supported the completion of student diagnostic assessments: Alphabet
sounds, and Phonemic awareness - blending three phonemes and
segmenting CVC wo.ds (Years 3-12)

Succsss crit€rh

8SS SSP leachng
and leaning
sequence fot Early
Yearc and
Foundation
(nodeiled ofl PLD
prcgtan)

PLD SSP scope and
sequence

Artefactr

Magenla - yet la

Xonttodng

C0mpletaon ofthe Reading through the Australian Curriculum - Reading modules
PD Calendar - scheduled data conve.sations, Walk Throughs, Twilight sessions
School Data Plan
Building Capabilities Timetable for Teachers and Teacher Aides
OneSchool l\4arkbooks instruction guide and Data exports
Bundaberg Special School SSP Teaching and Learning Sequence for Prep to year 2 and years 3 to 12.
Whole School Data Wall
SOS Suruey Dala lot 2025

exprcfly taught the Bundaberg Specrat Schoot SSP Teach,ng and Learning sequence for Early Years (P- Year 2)
and Foundation (Years 3-12) (obseruab/esj poslrve SSP /ocrsed /rleracilons nulil,sensaty apptaach a\gnnent of tf
resources. poslerc ard vrsra/s lo clr'eni SSP seqLience AAC tse. age-apptapilale lexls adl/sted te;ls. access/b/e c/assroom
envranment. acUvltes and /esources aiigred to SSP sequence)
assessed and recorded student diagnostic data to OneSchool mark books for Alphabet sounds, phonemic
awareness, Phonics based spelling and Early reading.
articulated their students'cutrent level ofworking within the PLD scope and sequence.
Facilitated targeted data conversations about their students current phonemic and phonetjc knowledge and skills
with classroom Teacher Aide and Leadership team once per term

- supportedtheerplicitteachingtheBurdabergSpecE/Schoo/SSPTeachingandLeamingsequenceforEarty
Yea6 (P- Yeat 2) and Foundation (Yea6 3-12) lwnh abave rnenraned obseNabtes ev)dent)

- share positive SSP focused interactions with the students at their curent level ofworking, within the PLD scope and
sequence.

- Supported the completion of student diagnostic assessments.
- Partjcipated in focused phonemic and phonetic data conversations with classroom teacher.

Lcade6hip team have:
- positively shared their expertise and model the explicit teaching of phonemic and phonetic skills
- timetable and schedule building Capabilities timeslots to support the upskilling ofteachers or teacher aides in

explicitly teaching SSP
- Completed one walkthrough during Term '1 and two walkthroughs per term in Terms 2, 3 and 4 with a focus SSP,

phonemic and phonetic explicit teaching
- created a whole school data wall that all teachers have contributed to for each oftheir students
- Scheduled data conversations into the professional development calendar allocated during one secto. meeting per

term.
- Participated in targeted data conveEations about students current phonemic and phonetic knowledge and skills with

teachers once a term accessed through Building Capabilities or TRS.

F

PBL/Case management process is
documented and shared with staff.

lnvitations for support and Building
Capability process is document
and shared with staff.

2x staff meetings scheduled with
Priority 2 focus
'1x staffmeeting scheduled with
support from lllatt Potter.

Student behaviour Data shared at
Admin. Meetings weekly

teasurable outqome$

Artefactr

Bohaviourally:
Students:
- Engage in new routines and transitions to identified learning

areas
' Engage with new/ identified teaching teams for new year
- Student has access to AAC and or communication supports
Tcachcrs:
- Are aware ofthe process for requesting support ofidentified

students
- interacted with a calm measured tone, positive body

language, smiling eyes, using proximity/personal space, allow
processing time and model the use ofAAC and/or visuats

- Know your student: utilised paevious/curent plans and
documentation for identified students located on Sharepoint
PBL Central

T.achcr Aides:
- Are aware of the process for requesting support of identified

students
- interacted with a calm measured tone, positive body

language, smiling eyes, using proximity/personal space, allow
processing time and model the use ofAAC and/or visuals

- Supported by class teacher to know students: utilised
previous/curent plans and documentation for identifed
students located on SharePoint PBL Central

Lcadership team:
- Form and articulate the Tiers 2 and 3 Case N4anagement

teams DP's Sharyn and Rob

Succes3 sriteria Ariefacts

MTSS/PBL Docunents
- Prccesses, including
templates

Walkthrough Agenda

Data ConveBation
Agenda

rontorrig

PD Calendar - scheduled data conversations, Walk Throughs, Twilight sessions
SOS SuNey Data for 2025
BuildinO Capabilities Timetable for Teachers and Teacher Aides
Documented Tier 2 and 3 Case ltranagement Processes - shared on pBL Central (Sharepoint)
Documented Roles and Responsibilities for Case Management processes
Documented Behaviour Plans, Safety Plans, Tier 2 Plans. etc for all data identifed students

Teachers have:
- planned, documented and implemented learning opportunities that motivate and enco!rage students

to participate calmly
- interacted with a calm measured tone, positive body language, smiling eyes, using

proximity/peconal space, allow processing time and model the use ofAAC and/or visuals
- Participated with Case I\ranagement processes and implement recommended targeted interuention

supports
- lead focussed conversations with Sector staft about curent targeted interyention strategies in use

with identifed students
- utilised targeted building capabilities sessions with coaches and mentors to bujld capability with

curient prevention and interyention strategies
- ltilised cutrent plans and documentation for identified students located on SharePoint PBL Central

T.achcr Aides have:
- supported the implementation of appropriate learning opportunities that motivate and encourage

students to participate calmly
- interacted with a calm measured tone, positive body language, sfiiling eyes, using

proximity/peEonal space, allowing processing time and model the use ofAAC and/or visuals
- participated with Case Management processes
- participated in focussed conversations with Sector staff about curent prevention and intetoention

strategies in use with identified studenb
- utilised targeted building capabilities sessions with coaches and mentors to build capability with

cuiient prevention and interyention strategies
- utilised current plans and documentation for identilled students located on SharePoint PBL Central

Leadership Team hava:
- documented the Tiers 2 and 3 Case Management processes, with agreed roles and responsibilities,

and have shared these on SharePoint PBL Central
- padicipated in and diarised data-informed Tiers 2 and 3 Case Management meetings (with internal

and external stakeholders) to implement and review targeted interuentions
- participated in and diarised data-anformed Tiers 2 and 3 Case Management meetings to review

cutrenl cases
- scheduled and delive.ed mentoring and coaching sessions (to support the implementation of tailored

interuentjon strategies) through Building Capabilitaes Timetable
- scheduled and delivered TeamTeach training, pBL Curriculum upskilling and disability specifc pD to

identified staff
- Completed one walkthrough during Term 1 and two walkthroughs per term in Terms 2, 3 and 4 with

a focus on tailored supports and intetuentions

Queensland
Government
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Aclion data plan

Data recorded on Oneschool

-Yr1-YA Alphabet sounds

-Yr 3-12 Early reading
screen. Phoni6 based
spelling

.Prep-Yr 2 Bridge Literacy
assessment

- Supported the obseryation and recording ofstudent literacy and
beginning reading behaviouF using the Bridge Literacy assessment

- engaged in data conveFations with classroom teacher.

LcadcEhip tc.m:
- Demonstrale the behaviouF that support teache6 to enac?explicitly

ieach
- Building capabilities timetable supporb the upskilling ofteacheE or

teacher aids - blending and segmenting
- Completed frequent walkthroughs
- Dala conveEalions have been added to the professional development

qalendar allocated during one sector meeting per term.
' Engaged in data conveFalions with teache6 aboui theit students once a

term accessed through Building Capabilities or TRS.
- Host a parent informaiion session to inform and share the whole school

approach to teaching reading

decodable te$s and wdting (encoding)
TCachCE:

- explicitly taught the Bundabery Special Schoo, SSP feach,j4g ard
Leaming seqren@ fot Eaily Yearc (P- Year 2) and Foundation (Yeats 3-
12) Tem I

- plan and facilitate beginning reading use decodable texts aligned to the
PLD scope and sequence

- Assessed and recorded student diagnostic data to Oneschool mark
books for Early reading and phonics based spelling (YeaF 3-12), and
alphabetsounds (Yr1-2)

- ObseNed and recoded student fiteracy and beginning reading
behaviouE engagement using the Bridge Literacl assessment (Prep-
Year 2)

- engaged in data conversations about their students with classrcom
TeacherAide and LeadeFhip team once per term

Tc.chcr Aidc6:
- Suppofed explicitly teaching the Eundaterg specrb, Schoo, SSP

Teaching ild Leaming sequence fot Earty YeaB (P- Year 2) and
Fo undation (Y ea rs 3- I 2).

- Engage with the studenb at their current level of working, within the PLD
scope and sequence, using decodable texts

- Suppoded the completion ofstudent diagnostic assessmenb: Alphabet
sounds (Y11-2), Early reading and phonics based spelling (YeaF 3-12)

- Supported ihe obseryation and recoding ofstudenl literacy and
beginning reading behaviouF using the Bridge Literacy assessment
(PreF'Y12)

- engaged in data conve6ations with classroom ieacher.
Lc.dcship tcam:

- DemonstEte lhe behaviouG that supportleacheE to enacvexplicitly
teach

-'Euilding Capabilities timetable supporb the upskilling ofteache6 or
teacher aides'early reading and phoniG based spelling,
writing/dictaiion, alphabet sounds

- Completed frequent walKhroughs
- Data conveFalions have been added to lhe proiessional development

calendar allocated during one sector meeting per term.
- Engaged in data conveFations with teacheG about their students once a

term accessed ihroqgh Building Capabilities or TRS.

- use their
SSP lessons tour times per week.

Bohaviourelly:
Studcatts:

- pailicipated in

t#tt'
PLD SSP s@pe ard
sequence

BSS SSP leaching
and leaming
sequen@ lor Early
Yearc and
Foundation
(nodeiled ofr PLD
ppgnn)

Student behaviour Data shared at
Admin. Meetings weekly

Pdorit 2 focusend ol oach ton
aftgt rcnaclion

based on
pro96ss.

refine the LeadeEhip vison with clear roles and
responsibilities DP's Sharyn rnd Rob, Principal Lcc.Ann,
build straff knowledge and capability through delivery ot PD
focused on Disability Specific knowledge, TeamTeach
(responses) and PBL Curriculum (teaching) DP's Sharyn and
Rob .nd idrntilicd 5t ft
collaborate with staffto idenlit possible proactive and
preventatve responses/strategies to promote stalt and
students feeling safe, srpporied and valued DP's Sharyn

develop, documeni and implement TieF 2 and 3 Case
Management systems and processes, including scrcening,
muhi-level prevention systems and interuentions, data-based
decision making and progress monitoring. DP's Sh.ryn .nd
Rob, C.s. M.nag.6 .nd id.ntili.d std
Completed one walKhrough in Term 1, identirying student
engagement and access to learning environment and
AAC/communication svsiems

Bohaviourelly:
Studcnts:
- demonstEted calm and sate behaviour whilst engaging in the

school community
- engage in modelled AAC inteEctions to share thoughts,

teelings and ideas
- Engage in Tier 1 Universal support

T..chec:
- planned, documented and implemented learning oppodunilies

that motivate and encourage studenb to parlicipate calmly,
evidenced through Tier 2 Targeted suppori Plans

- participated with Case Management prccesses for dala-
identifed students and implement recommended targeted
interyenlion supports

- inieracted with a calm measured tone, positive body
language, smiling eyes, using proximity/pe60nal space, allow
processing lime and model the use ofAAC and/ar vis!als

- lead locussed conveFalions with Secto. staffabout cureni
targeted interyention stmtegies in use with identifed studenb

- utilised targeied building capabilities sessions with coaches
and mentoE to build capability with current prevention and
interyenlion strategies

- ulilised curreni processes and documeniation for identified
students located on SharePoint PBL Central

T.achcrAidca:
- supported the implementation ofappropriate learning

opportunilies that mgtvate and encoqnge students to
participate calmly, following the Tier 2 Targeted Support
Plans

currenl prevenlion and interyention skategies in use with
identified students

Lc.dc6hip tcam:
- participated in and diarised data-infomed Tie6 2 and 3 Case

Management neelings (with internal and external
stakeholdeF) to implement and review targeted interyenlions

- panicipated in and diarised data-infomed TieE 2 and 3 Case
Management meetings to review current cases

- scheduled and delivered mentodng and coaching sessions (to
supportthe implementation of tailored inteNention strategies)
through Building Capabilities Timetable

- scheduled and delivered TeamTeach training, PBL
Curriculum upskilling and disability specifc PD to identified
staff

- Completed one walKhrough during Term 1 and two
walkthroughs per term in Terms 2, 3 and 4 with a focus on
tailored supports and interyentions

language, smiling eyes, using
allowing processing time and
visuals
participated
participated

body

and/ormodel the use of

PBL Central

prevention and

with Case Management processes

interyention skategies

MTSS/PEL Documents
- P@ce$ses, ircruding
tenplates

Waklhrcugh Agenda

Data Conve$ation
Agenda

Targeted Tiet 2
Behaviou Plans

Tier2 Core 3 Data
@lEdion

Tier 1 whole school
solution plan

siadg col al
the end ol each

tem aftet
rcfleclion
based on
progress

Queensland
Government
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Action data plan

Dala recorded on Oneschool

-Yr 3-12 Early reading
screen. Phoni6 based
spelling

.Prep-Yr 2 Bridge Literacy
assessmeni

Student5:
- participated in explicit SSP lessons fourtimes per reek.
- use lheir phonemic aMreness to engage wilh .eading (decoding)

decodable texls and Miting (encoding)
TeacheE:

- explici{y taughl lhe Bundabeg Special School SSP Teaching and
Leaming sequen@ for Eady Yeare (P- Yeil 2) and Foundation (Yeare 3-
12) Tem 3

and lacilitale beginning reading use decodable texts aligned to the

books tor Early rcading and phoni6 based spelling (Years 3-'12)
- Obseryed and E@rded student literacy and beginning reading

behaviours engagement using the Bridge Literacy assessment (Prep
Year 2)

- engaged in data @nvereations about lheir students wilh classroom
TeacherAide and Leadership team once perlerm

Teacher Aides:
- Supporied expliciily teaching lhe Burdabery Specr'a/ Scroo/ SSP

Teaching and Leaming sequen@ for Early Yea6 (P- Y6at 2) and
Foundation (Yeats 3-1 2).

- Engage with the students at their curent level of wrfting, within the pLD

- Supported the @mpletion ofstudent diagnoslic assessmenls: Eady
Fading and phoni6 based spelling (Years 3-12)

- Supporled the obseryation and Fcording ofstudent literacy and
beginning reading behaviouF using the Bridge LiteEcy assessment
(PEpY12)

- engaged in data @nveEations with classrcom teacher.
L€adeFhip team:

- DemonslEle the behaviouE lhat suppott ieachers to enacl/explicilly
teach

.:Building Capabilities timetable supports the upskilling ofteacheE or
leacher aides - early reading and phonic based spelling - diagraphs,
alphabet sounds

- Completed fEquent mlkihrcughs
- Data @nveEalions have b€en added to lhe prctessional development

€lenda. allo€ted during one sector meeting per term.
- Engaged in data @nversalions with teashec aboul iheir studenls on@ a

tem acessed lhreugh Building Capabiliiies or TRS.

plan
PLD scope and

data to Oneschool marl

Behaviourally:

PID SSP s@pe ard
sequen@

8SS SSP teach,hg
and leaming
sequen@ for Eady
Yeare aDd
Foundation
(nodeiled otr PLD
prcgnm)

2x sialf meetings scheduled wilh
Priority 2 focus

Student behaviour Data sharcd at
Admin. Meetings wekly

'100% of data-identified students
and statf receive Tier 2/3 supports

Evaluate prcgress of MTSS and
refi ne behaviour implemntation

Behaviourally:
Students:
- demonstrated calm and safe behavigur whilst engaging in the

school communily

- engage in modelled MC inteEctions to share thoughls,
feelitrgs ard ideas

- Engage in Tier'1 Universal support

TeacheE:
- planned, documented and implemented leaming opporlunities

that motivate and en@uEge sludents tro pariicipale calmly,
evidenced lhrcugh Tier2 Targeted Supporl Plans

- participated with Case Managemenl prccesses fot dala-
identified studenis and implement rccommended tiargeted
inleryention supporls

- interacted with a @lm measured tone, positive body
language, smiling eyes, using preximily/personal space, allow
pDcessing lime and model the use ofAAC and/or visuals

largeted interuenlion sictregies in use with idenlified students. utilised targeted building apabilities sessians with coaches
and mentors to build capabilily wilh curenl prevention and
inleryention stEtegies

- ulilised curent prccesses and documentation for idenlified
studenls located on SharePoint PBL CentEl

Teacher Aides:
- suppodedlheimplementationofappropriateleaming

opporlunities lhat motivate and encourage students to
participale €lmly, lollowing ihe Tier2 Targeted Support
Plans

- inteEcted with a calm measured tone, posilive body
language, smiling eyes, using prcximity/personal spae,
allowing processing time and modellhe use of AAC and/or
visuals

with Case Management proesses
in focussed conversations with Sector staffaboul

curenl p.evedion and inleryenlion stEtegies in use wilh
identified students
utilised tiargeted building capabilities sessions with @aches
and mentoE to build capability wilh cureni prevention and
inleNention stEtegies
ulilised curent plans and docurentalion for idenlified
students lo€ted on SharePoini PBL CentEl

Leade6hip bam:
- panicipaled in and diarised data-intomed Tie6 2 and 3 Case

Management meeiings (with inlemal and exlemal
stakeholdeF) to implement and Eviewiargeted interyentions

- participated in and diarised data-intomed Tiers 2 and 3 Case
Managemenl reetings lo review cunent mses

- scheduled and deliveEd mentoring and @aching sessions (to
support the implementation of tailored interventlbn stalegies)
thrcugh Building Capabilities Timetable

- scheduled and delivercd Teamleach training, pBL
Cuniculum upskilling and disabilily specific pD to identified
slaff

- Completed one mlHhrcugh during Tem 1 and tw
Mlkthrcughs per tem in Tems 2, 3 and 4 wilh a focus on
tailored supporls and interventions

participated
participated

MTSS,/PBL Documents
- Prc@sses, ircluding
templates

Walkthrcugh Agenda

Data ConveEation
Agenda

Targeted ller 2
Behaviour Plans

Tier2 Core 3 Data
@lledion

Tiet 1 whole school
solutbn plan

This plan ms develgped in consultation with the school mmmunity and meets school needs and systemic Equirements.
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