Department of Education

BUNDABERG SPECIAL SCHOOL
2025 ANNUAL IMPLEMENTATION PLAN

Supported Valued Accountable Educational f'-‘** Watlbeing snd ﬂ’@ Culture and
achlevement O gresent d ingluslon
— —
School priority 1 Curriculum, Pedagogy and Capability — Reading through the Australian Curriculum | Phase A School priority 2 Behaviour Pedagogy and Wellbeing Phase
-E
«  impi for reading through a i approach to M . = Implement targeted muiti-tiered systems of support for students and fppueeiy=n
Reading the hing of Sy ic Sy ic Phonics D, I Succeedmg staff within the PBL/Case Management framework. D, I
Why- moving away from a balanced literacy approach a reading focus will better suit the Why - Promote a shared accountability and collaborative framework with clear
context of our school- moving fram Auslralian Curriculum English version 8 lo version 9. expectations to support student and staff wellbeing and engagement
Provide a proactive and preventative framework resulting in students and staff feeling
X safe, supported and valued.
Ll"k to school review N 6.1 Refine the whole school CARP to reflect the ging d ds of the A ian Curriculum, ensuring full Link to school review = 3.1 Review and refine the whole-schoo! approach for PBL Tiers 2&3 for individual behaviour support.
Improvement strategy. coverage of all learning areas improvement strategy. . PBL Tier 2 — PBL Curriculum, Coaching and Mentaring
s« Whole school planning including strategic planning of English curriculum and literacy general capabililies . PBL Tier 3 — Individual Behaviour Supports
. Explicit focus on changes to {eaching reading
«  Aligning literacy program to reflect identified evidenced-bases practices far teaching of reading
7.J S!rengthen teachers' capablln‘y to recognise the fuII range of adjustments and strategies that support
8.1 Collaborative identify, support, and i agreed pedagogical pi i and quality assure dent access to ing and as evid of NCCD decisions
consistent application and improved outcomes for students . Differentiated teaching and Learning
s 2024 lileracy pilol group - reviewing literacy program and evidenced-based practices for leaching of reading . Consisient dala collection systems
»  Realigning the whale schoel approach te lileracy instruction to reflect idenlified evidenced-based praclices for
teaching of reading 8.2 Enhance a cufture of leaders modelling effecti practi hi ing and providing feedback
«  Colleclively identifying reading pedagogies to further support the use of i / i
o = Collaborative and Inientional Leadership — PBL and Case management
Strategylies Build staff capability of evidence-based pedagogical practices required for teaching reading in the Australian Curricufum— Stmtegyﬁes Develop and implement targeled mulit-tiered systems of suport within the PBL/Case Management framework in the
systemactic synthetic phanics, Simple View of Reading, Scarboroughs Reading Rope dimensions of Educalional Acheivement, Engagement, Atlendance and staff and studen! wellbeing,
Align the whole school approach to literacy to reflect evidenced-based pedagoical practices and the instruction of Provide coaching, mentoring and professional learning to deepen all staff's capacity to collaboratively identify and
systematic s!ntheuc phonics | implement proactive, focused and inlensive interventions and levels of suppori.
Actions : v Resources Actions Resources
including Responsible officer(s) Including Responsible officer{s) | _
PLD resources: - Building Capabiiities timetabled
Review and refine the whole school approach lo literacy instruction: - decodable reader sefs aligned to Mulli-Tiered System of Supports with PBL/Case Management release time (.4 FTE) to engage with
—  documenl sysiemalic synthetic phonics reflecting PLD scope and sequence and resourcing (firsl year of PLD SSP scope and sequence — - form and articulate the Tiers 2 and 3 Case Management leams DP’s Sharyn and Rob coaches and Case Managers
instruction) HODC Sarah FOUNDATION $5000 - refine the Leadership vison with clear roles and responsibililies DP's Sharyn and Rob, Principal Lee-Ann, - Matt Pofter — MTSS
- build staff knowledge and capability of systematic synthetic phonics through school delivered professional Year 1/2 $5000 (required 2026) - collabarate with staff to identify possible proactive and preventative responses/siralegies to promote slaffand | - increase/maintain 2°° DP 0.5 FTE
development, collegial support/knowledgeable others, access 1o selected resources to support the instruction - staff texts for blending, segmenting, students feeling safe, supparted and valued DP's Sharyn and Rob, Principal Lee-Ann, {workplace reform)
of systematic synihelic phonics HODC Sarah, CAP Mentor Ash, DP’s Sharyn and Rob, Principal Lee-Ann, sequence, writing $5000 ( D - Haborate with staif lo develop Tiers 2 and 3 Case Management action plan DP’s Sharyn and Rob and all - Team Teach Annual Refresher x 2
Knowledgeable others Ro, Nikki, Kylie B, Karen, Cass, Josey and Lisa F in 2024 budget) staff staff members
—  engage all students in appropriate phonics instruction All staff - iPad apps TBC - develop, document and implement Tiers 2 and 3 Case Management systems and processes, including - TRS x4 per term aflocated for PD
—  collaboratively identify and creaie school specific resources required for all studenis to engage with and access | - Switches $250 screening, multi-level prevention systems and interventions, data-based decision making and progress release to train new staff — Team
systematic synthetic phonics instruction All staff - Magnetic whiteboards $500 menitoring, DP’s Sharyn and Rob, Case Managers and identified staff Teach
- purchase specific resources required for reading instruction including decodable texis aligned io phonic - Stationary budget $1000 - develop and document Tiers 2 and 3 interventions in the dimensions af Educational Achievement, Wellbeing - TRS x4 perterm — PBL Tier 1 Coach
sequence of learning HODC Sarah, CAP Mentor Ash, Librarian Sarah L, BM Paula, Principal Lee-Ann and Engagement, and Attendance DP’s Sharyn and Rob, Case Managers and identified staff to attend Networking meetins
Staffing: - build staff knowledge and capability through delivery of PD focused on Disability Specific knowledge,
Updale the school data plan: - TRS x2 per term allocated for PD TeamTeach (responses) and PBL Curriculum (teaching) DP’s Sharyn and Rob and identified staff
removal of dala collection and assessments that do not align with currenl evidenced-based reading insiruclion release including data conversations || = align building capability sessions with Leadership coaches/Case Managers to support all siaff engaging with
HODC Sarah - Building Capabilities tir bled siudents requiring Tier 2 and 3 support and interventions DP's Sharyn and Rob and identified staff
—  identify required data colleclion for capturing and menitoring student progression in explicit phonics instruction release time (.4 FTE) - engage with Matt Potter — Head of Program — Multi-Tiered Systems to build knowledge and capability of the
HODC Sarah, CAP Mentor Ash, Leadership team lo lead Case Management through MTSS DP’s Sharyn and Rob, Principal Lee-Ann, PBL
Coach, WHS Advisor, Transition Mentor, CAP Mentor
- schedule regular Tier 2 and 3 Case Management meelings (with identified staff, slakeholders as necessary
and Case Managers) and Case Review Meetings (Case Managers and leaders) DP's Sharyn and Rob,
Principal Lee-Ann,
Measurable - 100% of students have baseline data recorded on OneSchool Mark Books ‘Measurable outcomes - 100% of staff with idenlified studenls have participated in Case Management processes and
- Increase from 88% agreement to 91% - ‘| have access to relevant professional development' (SOS Data) supports
outcomes - Increase from 79.6% agreement lo 82% — ‘Staff are well supported at this school’ - 100% of data (OneSchool majors) identified students accessing Tier 2 and Tier 3 level of supports
- Decrease from 55% 1o 51% sludents accessing HIC Curriculum Levels = ldentified students receiving Tier 3 supperis reduce OneSchool majors to 2-5 majors within 1
Increase from 45% to 49% students accessing DYLP Curriculum level semester (2 cycles of data)
& -Engllsh learning area achievement — 80% of studenls receiving a 'C' or above 3 - Increase from 72% agreement to 75% - ‘| feel this schoal is a safe place in which 1o work’ (SOS
Dala)
E E - Increase from 75.5% agreement to 78%— ‘The wellbeing of employees is a priority at this school’
Sl = (SOS Data)
o/ o] - Increase from 79.6% agreement to 82% — ‘Staff are well supported at this school’
Success criteria Behaviourally: Success criteria Behaviourally:
Students have: Students have:
- participaied in uninlerrupled explicit SSP lessans four times per week. - demonstrated calm and safe behaviour whilst engaging in the school community
- read and spell words using their phonermic knowledge and skills - inleracled calmly and safely using AAC and/or other communication supparts lo share thoughts,
feelings and ideas whilsl in lhe classroom enviranment
Teachers have:
(CM 23/626529)
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- explicitly taught the Bundaberg Special School SSP Teaching and Learning sequence for Early Years (P- Year 2)

and Foundation (Years 3-12) (observables: posiive SSP locused ir y approach. aig ofiT
resowrces. poslers and visuals lo current SSP sequence. AAC use age-appropriate texts. adjusied lexts. accessible classioom
envionment_ aclivities and 1esouices aligned to SSP sequence)

- assessed and recorded student diagnostic data to OneSchool mark books for Alphabet sounds, Phonemic

awareness, Phonics based spelling and Early reading

- articulated their students' current level of working within the PLD scope and sequence
- Facilitated targeted data conversations about their students current phonemic and phonetic knowledge and skills

with classroom Teacher Aide and Leadership team once per term

Teacher Aides can:

supported the explicit teaching the Bundaberg Special School SSP Teaching and Learning sequence for Early
Years (P- Year 2) and Foundation (Years 3-12) (with above mentioned obsetvables evident}

share positive SSP focused interactions with the students at their current level of working, within the PLD scape and
sequence.
Supported the pl

Participated in focused ph

of student di ic assessments,
ic and phonetic data conversations with classroom teacher,

Leadership team have:

positively shared their expertise and model the explicit hing of ph ic and ph ic skills

timetable and schedule building Capabilities timeslots to support the upskilling of teachers or teacher aides in
explicitly teaching SSP

Completed one walkthrough during Term 1 and two walkthroughs per term in Terms 2, 3 and 4 with a focus SSP,
phonemic and phonetic explicit teaching

created a whale school data wall that all teachers have contributed to for each of their students

Scheduled data conversations into the professional development calendar allocated during one sector meeting per
term

Participated in targeted data conversations about students current phonemic and phonetic knowledge and skills with
teachers once a term d through Building Capabilities or TRS

Teachers have:

- pl d, d dandi
to participate calmly

- interacted with a calm measured tone, positive body language, smiling eyes, using
proximity/personal space, allow processing time and model the use of AAC and/or visuals

- Particip with Case M ent pr and impl r targeted intervention
supports

- lead focussed conversations with Sector staff about current targeted intervention strategies in use
with identified students

- utilised targeted building capabilities sessions with coaches and mentors to build capability with
current prevention and intervention strategies

- utilised current plans and docur ion for identified stud.

p learning opportunities that motivate and encourage students

located on SharePoint PBL Central

Teacher Aides have:

- supported the implementation of appropriate learning opportunities that molivate and encourage
students to participate calmly

- interacted with a calm measured tone, positive body language, smiling eyes, using
proximity/personal space, allowing processing time and model the use of AAC and/or visuals

- pammpaked wnh Case Management processes

- participated in [ i with Sector staff about current prevention and intervention
strategies in use with identified students

- utilised targeted building capabilities sessions with coaches and mentors to build capability with
current prevention and intervention strategies

- utilised current plans and d ion for identified stud.

located on SharePoint PBL Central

Leadership Team have:

- documented the Tiers 2 and 3 Case Management processes, with agreed roles and responsibilities,
and have shared these on SharePoint PBL Central

- participated in and diarised data-informed Tiers 2 and 3 Case Management meetings (with internal
and external stakeholders) to implement and review targeted interventions

- participated in and diarised data-informed Tiers 2 and 3 Case Management meetings to review
current cases

- d and deli dm ing and hi (to support the implementation of tailored
intervention strategies) through Building Capabllmes Timetable

- scheduled and delivered TeamTeach training, PBL Curriculum upskilling and disability specific PD to
identified staff

- Completed one walkthrough during Term 1 and two walkthroughs per term in Terms 2, 3 and 4 with

a focus on tailored supports and interventions

“Artefacts

Completion of the Reading through the Australian Curriculum — Reading modules

PD Calendar — scheduled data conversations, Walk Throughs, Twilight sessions

School Data Plan

Building Capabilities Timetable for Teachers and Teacher Aides

OneSchool Markbooks instruction guide and Data exports

Bundaberg Special School SSP Teaching and Learning Sequence for Prep to Year 2 and Years 3 to 12
Whole School Data Wall

SOS Survey Data for 2025

Artefacts

PD Calendar — scheduled data conversations, Walk Throughs, Twilight sessions

SOS Survey Data for 2025

Building Capabilities Timetable for Teachers and Teacher Aides

Documented Tier 2 and 3 Case Management Processes — shared on PBL Central (SharePoint)
Documented Roles and Responsibilities for Case Management processes

Documented Behaviour Plans, Safety Plans, Tier 2 Plans. etc for all data identified students

End Term 1

assessment

Teacher Aides:

books for Alphabet sounds, and Phonemic awareness — blending three
phonemes and segmenting CVC words (Years 3-12)
Observed and recorded student literacy and beginning reading
behaviours engagement using the Bridge Literacy assessment (Prep-
Year 2)

ged in data about their students with classroom
Teacher Aide and Leadership team once per term

Supported explicitly teaching the Bundaberg Special Schooi SSP
Teaching and Learning for Early Years (P- Year 2) and
Faundatlon (Years 3-12)

Engage with the students at their current level of warking, within the PLD
scope and sequence.

Supported the completion of student diagnostic assessments: Alphabet
sounds, and Phonemic awareness — blending three phonemes and
segmenting CVC words (Years 3-12)

End Term 1

'Success criteria Artefacts Monitoring Measurable outcomes | Success criteria Artefacts Monitoring
outcomes I 1
i Behaviourally: Green —on track Behaviourally: Green —on
Action data plan: o PBL/Case management process is | Students: MTSS/PBL Documents track
Students: tagenta —y{ar " documented and shared with staff. | . Engage in new routines and transitions to identified learning - Processes, including uﬁ”e%a‘y
Baseline data recorded on - panicip;ted in explicil SSP lessons four times per week PLD SSP scope and commence = i T areas . _ » _ templates Magenia  yet
OneSchool - use their phonemic awareness to blend three phonemes and segment sequence nvitations for support and Building | - Engage with new/ identified teaching teams for new year to commence
CVC words T g Ca‘;’a:l‘ﬂ)’dpﬂ{fsss r?fdocument - Student has access to AAC and or communication supports Walkthrough Agenda Compiete end
Teachers: eaching and shared with sta Teachers: of each term
-Yr3-Yr12 Alphabet sounds, - explicitly taught the Bundaberg Special School SSP Teaching and and learning i . - Are aware of the process for requesting support of identified Data Conversation
(Pbrllon:mlcsawaren:st;ng) Learning sequence for Early Years (P- Year 2) and Foundation (Years 3- ‘qu”e”czf‘" Early gx.sl:;fszeetmgs scheduled with students Agenda
ending & segmenting), 12) Term 1 ears an iority 2 focus - interacted with a calm measured tone, positive body
Early reading screen - articulate their student's current level of working within the PLD scope Foundation 1x staff meeting scheduled with language, smiling eyes, using proximity/personal space, allow
and sequence (modelied off PLD support from Matt Potter. processing time and model the use of AAC and/or visuals
=Prep-Yr 2 Bridge Literacy - d and r d student di ic data to OneSchool mark program)

Student behaviour Data shared at
Admin. Meetings weekly

- Know your student: utilised previous/current plans and
documentation for identified students located on SharePoint
PBL Central

Teacher Aides:

- Are aware of the process for requesting support of identified
students

- interacted with a calm measured tone, positive body
language, smiling eyes, using proximity/personal space, allow
processing time and model the use of AAC and/or visuals

- Supported by class teacher to know students: utilised
previous/current plans and documentation for identified
students located on SharePoint PBL Central

Leadership team:
- Form and articulate the Tiers 2 and 3 Case Management
teams DP's Sharyn and Rob
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- Supported the observation and recording of student fiteracy and
begmnmg reading behawours using the Bridge Literacy assessment

- engaged in data with teacher
Leadership team:
- D the beh that support hers to plicitly
teach

Building Capabilities timetable supports the upskilling of teachers or
teacher aides — blending and segmenting
c

p q 9|

Data conversations have been added to the professional development

calendar allocated during ane sector meeting per term

- Engaged in data conversations with teachers about their students once a
term accessed through Building Capabilities or TRS

- Host a parent information session to inform and share the whole schoal

approach to teaching reading

refine the Leadership vison with clear roles and
responsibilities DP's Sharyn and Rob, Principal Lee-Ann,
build staff knowledge and capablhty through delivery of PD
fi d on Disability Specifi ge TeamTeach
p and PBL C g) DP's Sharyn and

Rob and identified staff
collaburale with staff to |dennfy possible proactive and

top staff and

tudents feeling safe supported and valued DP's Sharyn

and Rob Ptineipal Lee-Ann,

P, t and impl Tiers 2 and 3 Case
A g Y and p including ing
li-level i Y and inter , data-based

pr
making and prog
Rob, Case Managers and identified s(ai
Completed one walkthrough in Term 1, identifying student
engagement and access to learning environment and

AAC/communication systems

g. DP's Sharyn and

Action data plan
Data recorded on OneSchool
-Yr1-Yr2 Alphabet sounds

-Yr 3-12 Early reading
screen. Phonics based
spelling

-Prep-Yr 2 Bridge Literacy
assessment

Behaviourally:
Students:

- participated in explicit SSP lessons four times per week

- use their phonemic awareness 1o engage with reading (decoding)
decodable texts and writing (encading)

Teachers:

- explicitly taught the Bundaberg Special School SSP Teaching and
Leaming sequence for Early Years (P- Year 2) and Foundation (Years 3-
12) Term 1

- plan and facilitate
PLD scope and sequence

- A d and ded student di ic data to O hool mark
books for Early reading and phonics based spelling (Years 3-12), and
alphabet sounds (Yr1-2)

- Observed and recorded student literacy and beginning reading
behaviours engagement using the Bridge Literacy assessment (Prep-
Year 2)

- in data about their with
Teacher Aide and Leadership team once per term

Teacher Aides:

- Supp explicitly the B g Special School SSP
Teaching and Learning sequence for Early Years (P- Year 2) and
Foundation (Years 3-12).

- Engage with the students at their current level of working, within the PLD
scope and sequence, using decodable texts

- Supported the pletion of student diag i Alphabet
sounds (Yr1-2), Early reading and phonics based spelling (Years 3-12)

- Supported the observation and recording of student literacy and
beginning reading behaviours using the Bridge Literacy assessment

reading use texts aligned to the

(Prep—er)
d in data with cl teacher.
Lnders!up team:
- D the beh that support teachers to plicitly
teach

~ Building Capabilities imetable supports the upskilling of teachers or
teacher aides — early reading and phonics based spetiing,
wnhng/dlctatmn alphabet sounds

-C

- Data conversahons have been added to the professional development
calendar allocated during one sectar meeting per term

in data ions with about their

term accessed through Building Capabilities or TRS.

once a

PLD SSP scope and
sequence

BSS SSP teaching
and leaming
sequence for Early
Years and
Foundation
{modelled off PLD
program)

Shade ced ol me
end of sach term
after reflection
based on
progress

2y staff mestings scheduled with
Priority 2 focus

Student behaviour Data shared at
Admin. Meetings weekly

100% of data-identified students
and staff receive Tier 273 supports

Behaviourally:

Students:

MTSS/PBL Documents
— Processes, including

demonstrated calm and safe whilst inthe | femp
school community
engage in modelied AAC i to share though

feelings and ideas
Engage in Tier 1 Universal support

gh Agenda

Data Conversation
Agenda

Teachers:

- p d and i g opp Targeted Tier 2
that moti and to participate calmly, Behaviour Plans
ewdenced through Tier 2 Targeted Suppurt Plans

- p with Case for data- Tier 2 Core 3 Data
identified and impl g J
intervention supports .

- d with a calm d tone, positive body Tier 1 whole school

language, smiling eyes, using proximity/personal space, allow
processing time and model the use of AAC and/or visuals
lead focussed conversations with Sector staff about current

d intervention ies in use with identified students
utilised targeted building capabilities sessions with coaches
and mentors to build capability with current prevention and
intervention strategies
utilised current processes and documentation for identified
students located on SharePoint PBL Central

Teacher Aides:

pported the impl i of ppropriate |
that to
pamclpate calmly, followmg the Tier2 Targeted Support

Plans

d with a calm tane, positive body
language, smiling eyes, using praximity/persanal space,
allowing processing time and model the use of AAC and/or
visuals

partici with Case
parhmpated in focussed mnvamhuns with Sector staff about

current pi ion and intervention gies in use with
|denﬁﬁed students

ulilised d building iliti with h
and 1o build capability with current p ion and

intervention strategies
utibsed current plans and documentabon for identified
students located on SharePoint PBL Central

Leadership team:

d data-i

particip in and di d Tiers 2 and 3 Case
Management meetings (with internal and external
) to i and review d inter

pated in and di d data-inf d Tiers 2 and 3 Case
Management meetings to review current cases

and deli d ing and hing i (to

support the impl of tailored i i gies)

through Building Capabilities Timetable

scheduled and delivered TeamTeach training, PBL
Curriculum upskilling and disability specific PD to identified
staff

Completed one walkthrough during Term 1 and two
walkthroughs per term in Terms 2, 3 and 4 with a focus on
tailored supports and interventions

solution plan

Shade cefl at
the end of each
term after
reflection
based on
progress
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Behaviourally: 2x staff meeti heduled with Behaviourally: MTSS/PBL Do t.
fion dat: x staff meetings wi T ocuments
Action data plan Students: Priority 2 focus - demonstrated calm and safe iour whilst engaging in the | —F .
- i ici i PLD SSP scope and i templates
Data recorded on OneSchool - pan|C|p?led in expllcn S8Plessons fourllmgs per \A_leek.) ” P Student behaviour Data shared at school c_ummunny ' - P!
- use their phonemic awareness to engage with reading ( g 4 ) ? - engage in modelled AAC interactions to share thoughts

decodable texts and writing (encoding) Admin, Meetings weekly feelings and ideas ' Walkthrough Agenda
-Yr 3-12 Early reading Teachers: BSS 8SP teaching L .
screen. Phonics based N licitly taught the Bundaberg Special School SSP Teaching and and leaming 100% of data-identified students = Engage in Tier 1 Universal support Data Conversation
spelling Leaming sequence for Earfy Years (P- Year 2) and Foundation (Years 3- i,eq"e"”d"” Early and staff receive Tier 2/3 supparts Teachers: Agenda

LT E] oundath lanned, d fed and implemented leami rtuniti

. ; % ilitate beainni i decodabl igned to th Foundation Evaluate progress of MTSS and - planned, documenied and impl emenied leaming oppontunities | Targeted Tier 2

~Prep-Yr 2 Bridge Literacy EIEB and facﬂn:te = :: d,'.:g usse iEKisTalioned iolihe {modelled off PLD refine behaviour implementation that and g fo participate calmly, Behaviour Plans
assessment . mgen:: A ‘G:Is,l'donlu" phs. e Tl program) evidenced through Tier 2 Targeted Support Plans

books for Early reading and phonics based spelling (Years 3-12) - participated with Case Man: Pr for data- Tier 2 Core 3 Data

identified and recorr gi

- Observed and recorded student literacy and beginning reading

behaviours engagement using the Bridge Literacy assessment (Prep- . :‘merventl?r‘:v;:p;pgaﬂ;n d tone, positive body Tier 1 whole school!
Year 2) language, smiling eyes, using proximity/personal space, allow solution plan

- :_HQEEEGKI]:E'? oy h . about their . with classroom processing time and model the use of AAC and/or visuals
Te”h::;:’res. € and Leadership team once per term lead fucussed conversations with Sector staff about current

- Supported explicitly teaching the Bundaberg Special School S5P 1atrlget:dlalnte;vznt;| o_:\;imtegle;_:_r:_uﬁ w'"’ |der\1’:;1ﬁ:d stu:ents
Teaching and Leaming sequence for Early Years (P- Year 2) and - utlised largeted bullding capabilities sessions S
Foundation (Years 3-12) and mentors to build capability with current prevention and

i . . . intervention strategies
- Engage ":"‘ the studer:’tis‘ a: "‘ﬁ: current level of working, within the PLD - utilised current processes and documentation for identified
A ;i‘::p:o;:d t’::“"“.ﬁ %::mdem " . Eary students located on SharePoint PBL Central

reading and phonics based spelling (Years 3-12)

" 3 " Teacher Aides:
- Supported the observation and recording of student literacy and K . ) . .
= beginning reading behaviours using the Bridge Literacy assessment - :::ﬁun:iﬁige‘::fle"]?“t‘a":: dOf appropriate Ieamln?o
f'} (Prep-Yr2) . - parlicipate calmly, following the Tier 2 Targeted Support
- - ged in data 1s with teacher. Plans
5 Leadership team: _ A o o -
5_ - Demonstrate the behaviours that suppori teachers to enact/explicitly 3 with a calm tone, positive body

language, smiling eyes, using proximity/personal space,

teach allowing processing time and model the use of AAC and/or

= Building Capabilities timetable supports the upskilling of teachers or

teacher aides — early reading and phonics based spelling — diagraphs, - :leug[s d with Case M
i alphabet sounds o - participated in f d with Sector staff about

current prevention and intervention strategies in use with
identified students

- utilised targeted building capabilities sessions with coaches
and mentors fo build capability with current prevention and
intervention strategies

- utilised current plans and documentation for identified
students located on SharePoint PBL Central

- Data conversations have been added to the professional development
calendar allocated during one sector meeting per term.
E d in data con ians with hers about their students once a
term accessed through Building Capabilities or TRS.

Leadership team:

- participated in and diarised dat Tiers 2 and 3 Case
Management meetings (with intemal and external

kehol impl 1t and review targeted inter

~  participated in and diarised data-informed Tiers 2 and 3 Case
Management meetings to review current cases

- heduled and deli d ing and coaching sessions (to
support the implementation of tallored intervention strategies)
through Building Capabilities Timetable

—  scheduled and delivered TeamTeach training, PBL
Curriculum upskilling and disability specific PD to identified
staff

-  Completed one walkthrough during Term 1 and two
walkthroughs per term in Terms 2, 3 and 4 with a focus on
{ailored supports and interventions

Principal - 9‘ P&CiSchool Councit School Supervisor -

Approvals
This plan was developed in consultation with the school community and meets school needs and systemic requirements.
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